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ABSTRACT

In recent decades, many countries in Latin America and the 
Caribbean (LAC) have experienced large movements of peo-
ple fleeing from extreme poverty, situations of violence or so-
cioeconomic, political, and environmental difficulties. These 
migratory flows include children and adolescents who, among 
other things, require access to educational services, a basic right 
that governments in the region have committed to guarantee. In 
this context, migration and education interact in different ways 
in countries of origin and destination.

This paper introduces the relationship between migration and 
education in Latin America and the Caribbean. It is organized 
in five parts. The first part describes the regional migration con-
text. The second part describes the relationship between edu-
cation and migration, both in countries of origin and destination. 
The third part presents the specific challenges faced by migrant 
students; and the fourth part explores initiatives for inclusion in 
different countries of the region, some which provide answers 
to these challenges. Finally, the fifth part presents a series of 
recommendations for migration policies in order to address the 
challenges that persist in the region’s education systems.
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Most of the countries in the region guarantee the right 
to education and allow enrollment of migrant students 
regardless of status migratory. However, children 
and young people migrants face a series of administrative 
challenges, socioeconomic and emotional factors that 
limit their access, learning and integration.
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PREFACE

To speak of education and migration in Latin Ame-
rica and the Caribbean is to speak of the future. It 
is to speak of the dreams of millions of families in 
the region who are pursuing better opportunities 
for their children through education and seeking 
out new destinations.

In Latin America and the Caribbean, there are an 
estimated 6.3 million migrant children and adoles-
cents. In countries like Colombia and Peru, one out 
of every five migrants is under the age of 18. The 
challenge ahead is huge. The sheer scale of these 
numbers reveals the complexity of guaranteeing 
the right to education in such a diverse context, 
both in migrants’ countries of origin and their des-
tination countries.

In migrant-sending countries, emigration is leaving 
education systems short of teachers, especially in 
rural areas. In destination countries, the increase 
in migration flows is putting added pressure on 
education systems, making it ever more challen-
ging to provide quality education for a growing 
student population.

To respond to this increasingly complex scenario, 
issues such as language barriers, xenophobia, or 
access to migration-related documentation need 
to be taken into account. According to UNESCO’s 
TERCE test, the percentage of migrant children 
who are teased or bullied is higher than that of 
nonmigrant children in some countries in the Latin 
America and the Caribbean.

However, when parents migrate, children’s acade-
mic performances improve, due to the impact of 
remittances. In eight out of ten countries in Latin 
America and the Caribbean, the children of mi-
grants spend an average of 1.4 more years in edu-
cation than the children of parents who have not 
migrated.

For all these reasons, fully integrating the migrant 
population in a way that contributes to the deve-
lopment of their destination communities requires 
a focus on education. Migration could thus beco-
me a driver for development in the region.

Education plays a central role in the socioemotio-
nal development of migrant children, especially 
through the role of schools as institutions. Schools 
are spaces where children feel a sense of belon-
ging. They are welcoming spaces that promote 
integration and exchanges between the migrant 
population and the host population. But so are the 
family and its immediate surroundings. We there-
fore need to take the entire spectrum considera-
tion.

This document drafted by the Education Division 
and the Migration Unit of the Inter-American De-
velopment Bank presents an initial diagnostic re-
view of migration and education in Latin America 
and the Caribbean together with a compendium 
of the challenges and opportunities the situation 
entails, as a starting point for future research into 
the matter.

For the benefit of public policymakers, it inclu-
des some policy recommendations to address the 
challenges that the migrant population continues 
to experience within the region’s education sys-
tems. Its aim is to ensure that being a migrant is 
not a barrier to a child or adolescent accessing 
their right to education.

These recommendations include a selection of 
interventions and good practices that have been 
implemented by the IDB and governments inter-
nationally to guarantee migrant students’ right to 
education.

Achieving the full integration of migrants requires 
guaranteeing the well-being of children and ado-
lescents and ensuring they can access services 
that are essential for their development. Education 
is one of the most fundamental of these rights, 
one that entails far more than the transmission of 
knowledge and students’ academic performances.

Felipe Muñoz Gómez
Migration Unit Chief 

María Mercedes Mateo-Berganza Díaz
Education Sector Chief 

Inter-American Development Bank
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INTRODUCTION

Student Migration Flows in  
Latin America and The Caribbean

1 Our focus in this publication is childhood and adolescence. To establish age ranges, we used the definition used in the Convention 
on the Rights of the Child, which in its first article defines a child as “every human being below the age of eighteen years unless 
under the law applicable to the child, majority is attained earlier.” However, for the purposes of this document, we also use the 
definition of adolescents established by the World Health Organization (WHO), which includes individuals between the ages of 
10 and 18.

In recent decades, many countries in Latin Ameri-
ca and the Caribbean (LAC) have been experienc-
ing massive movements of people fleeing extreme 
poverty, violence, or socioeconomic, political, and 
environmental troubles. Entire families travel vast 
distances in search of safety, well-being, and bet-
ter opportunities. Migration flows in LAC include 
children and adolescents who need access to ed-
ucation, among other services.1 According to data 
from the United Nations Children’s Fund (UNICEF 
2022a), in 2020 there were 6.3 million migrant 
children and adolescents under the age of 18 in 
the region. Few services are more important to 
children than education, and most LAC countries 
have laws or statutes in place that provide this 
universal right without discrimination, regardless 
of immigration status. However, migrant families 
face various obstacles that hinder access to edu-
cation and inclusion.

UNICEF includes children and adolescents among 
the groups it deems vulnerable because they 
are at a disadvantage when it comes to exercis-
ing their rights (Rodríguez-Cruz 2021). They are 
vulnerable due to multiple factors that include 
their age, socioeconomic status, ethnic or cultural 
background, or gender-related issues, along with 
their migration status. An extensive body of lit-
erature deems migration status to be one of the 
main vulnerability factors that can jeopardize the 
right to education and increase the risk of exclu-
sion (Rodríguez-Cruz 2021; Cornejo 2017; Zúñiga 
and Giorguli 2019). Migrant children and adoles-
cents are more vulnerable to illness or hunger, be-
ing detained, or falling victim to human trafficking 
networks, in addition to suffering other types of 
violence and discrimination. These situations have 
serious consequences for their mental health and 
well-being.

The economic, social, and political context in Ven-
ezuela has caused and continues to cause an un-
precedented flow of migrants within LAC, and is 
one of the largest such flows in the world. All of 
these migrants are seeking a better life in nearby 
countries, where they hope to restart their lives 
and achieve greater personal and financial securi-
ty. In South America, migrant flows from Venezu-
ela reached more than 5.7 million people by 2022 
(R4V 2022c). Colombia is the country with the 
greatest number of Venezuelan migrants: approx-
imately 2.5 million people, of which 595,000 are 
children and adolescents (R4V 2022b). Peru ranks 
second, having received 1.36 million Venezuelans 
(R4V 2021b), 18.7% of whom are children and ado-
lescents (UNESCO 2020).

According to 2019 data, some 47% of migrants in 
the Northern Triangle stated that they were par-
ents, and 46% of their children were traveling with 
them (Abuelafila et al. 2019). In Mexico, an esti-
mated 120,000 children and adolescents in move-
ment toward the United States were recorded be-
tween 2017 and 2021 (UNICEF 2021).

Figure 1 shows the increase in the share of school-
age migrant children and adolescents as a per-
centage of the total school-age population in LAC 
countries between 1990 and 2020. Note that the 
most pronounced increase was seen in countries 
in Central and South America. 
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FIGURE 1. Percentage of Migrant School-Age Population as a Percentage of Total School-Age 
Population

FIGURE 2. Percentage of Migrant Students in LAC Countries
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As figure 2 shows, the Central American countries 
witnessing the largest increases have been Belize, 
Panama, and Costa Rica. All South American coun-
tries except Brazil, Bolivia, and Venezuela have ex-
perienced significant increases in the school-age 
migrant population.

There are barriers to access to education and learn-
ing for migrant students. Many of these stem from 
existing structural problems in the region’s educa-
tion systems, including issues relating to financing, 

infrastructure, quality, and coverage. In Colombia, 
for instance, various studies show that migration 
from Venezuela has put pressure on the education 
system, particularly in public schools and most 
notably at the primary level, in which many more 
children have enrolled (Blyde et al. 2020). The 
pressures that the education system was already 
under have been compounded by overcrowding, 
as a result of a migration shock that has increased 
foreign student enrollment numbers. The nega-
tive effects of overcrowding include decreasing  

1990 1995 2000 2005 2010 2015 2020

Source: UN Internacional Migrant Stock, 2020.
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promotion rates (i.e., a lower proportion of stu-
dents moving up to the next grade at the end of 
the year as a share of enrollment numbers at the 
beginning of the year) and increasing dropout 
rates (Blyde et al. 2020).

The region is making progress on its response to 
these challenges. Receiving countries have imple-
mented different programs and initiatives in re-
sponse to the increased migration flows they have 
faced in the last five years. These have included 

strategies to increase school places and student 
enrollment (e.g., the Lima Aprende program in 
Peru), prevent discrimination and xenophobia in 
educational institutions, promote care programs in 
schools (e.g., food programs), or encourage proj-
ects with the school community to create more 
inclusive environments. Despite the ongoing bar-
riers and limitations to migrant integration in the 
education system, transformational activities have 
been implemented in the region by both state and 
nonstate stakeholders.



ACCESS  
TO  

INCLUSIVE  
EDUCATION
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ACCESS TO 
INCLUSIVE EDUCATION

Education is a fundamental human right, as estab-
lished in many international instruments including 
the Universal Declaration of Human Rights (1948). 
The right to education is one of the guiding prin-
ciples adopted by the international community in 
the Education 2030 Agenda and is also the focus 
of Sustainable Development Goal 4 (SDG 4).

Based on the 2030 Agenda for Sustainable Devel-
opment, the Global Compact for Safe, Orderly and 
Regular Migration was adopted in December 2018 
under the auspices of the United Nations Gener-
al Assembly. The compact includes a framework 
for cooperation that, although not legally binding, 
agrees on access to basic education in and out of 
school, emphasizes the recognition of education-
al skills and education as an opportunity to make 
the best possible use of the potential of migration 
flows, and states that national policies for inclu-
sion need to be developed.

Ministries of education in LAC have reaffirmed 
their commitment to the 2030 Agenda and SDG 
4 and stated that protecting the rights of the pop-
ulation in movement and meeting their needs is 
contingent on guaranteeing inclusive, equitable, 
and quality education. This commitment was made 
explicit in the Buenos Aires Declaration (2017) and 
ratified through the Cochabamba Agreements 

One of the Rights of Migrants (2018). The former calls for education systems to 
be made “more responsive, adaptable and resilient 
in order to meet the rights and satisfy the needs of 
migrants and refugees, according to the policies 
of our countries, taking into account the current 
challenges associated with conflicts, violence, dis-
crimination, pandemics and disasters.” (UNESCO 
2017). A recent study on migration policy regimes 
(Acosta and Harris 2022) found that most of the 
states that have adopted new immigration laws in 
the last 20 years explicitly included the right of ac-
cess to education for migrants without residency 
permits (those whose status is irregular) and equal 
treatment for nationals and nonnationals. These 
states include Argentina (2004), Chile (2021), 
Mexico (2011), Peru (2017), Uruguay (2008), and 
Venezuela (2004) (Acosta and Harris 2022).

The complex relationship between  
education and migration

The relationship between migration and educa-
tion is complex and affects those who stay be-
hind, those who migrate, and the societies that 
host them. A report published by UNESCO (2019) 
explores these relationships. Table 1 shows some 
of its findings.
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TABLE 1. Relationship Between Education and Migration

Source: UNESCO (2019).
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Migrants

Left 
behind

Migration leads to education provision 
challenges in vulnerable neighborhoods.

Education systems need to adjust to 
the needs of populations moving in 
seasonal or circular patterns.

»

»

Migration depopulates rural areas 
and challenges education provision.

Remittances aect education in origin 
communities.

Parental absence aects children 
left behind.

Emigration prospects disincentivize 
investment in education.

New programs prepare aspiring migrants.

»

»

»

»

»

Educational attainment and achievement 
of migrants and their children usually 
lag behind the native-born population.

Refugees need to be included in national 
education systems.

Refugees’ right to education needs 
to be ensured.

»

»

»

Migrants
and refugees

Native-born 
population

D
E

ST
IN

A
T

IO
N

EFFECTS OF MIGRATION
ON EDUCATION

The more educated are more likely 
to migrate.

»

Emigration of the educated has 
consequences for development in 
aected areas, e.g. through brain drain.

»

Formal and nonformal education can 
build resilient societies and reduce 
prejudices and discrimination.

»
Diversity in classrooms requires 
better-prepared teachers, targeted 
programs to support new arrivals and 
prevent segregation, and disaggregated 
data.

»

Migrants tend to be overqualified, 
their skills not fully recognized or utilized, 
and their livelihoods disrupted.

Internationalization of tertiary education 
prompts student mobility.

»

»

EFFECTS OF EDUCATION
ON MIGRATION

The impact of migration flows on receiving 
communities

An IDB study notes that during the influx of mi-
grants to Chile in 2016–2018, the student/teach-
er ratio grew in schools in receiving communities 
(Contreras and Gallardo 2020). The lack of specif-
ic policies for migrant students had a negative im-
pact on standardized Spanish-language reading 
scores (SIMCE) for native-born fourth and sixth 
graders, mainly when their migrant classmates are 
non-Spanish speakers (Haitians). There was also a 
negative effect on mathematics.

Similar outcomes were observed in Colombia. One 
study recorded that the impact of migration main-
ly increased student enrollment in public schools 
(Blyde et al. 2020). The study also found that 

schools with more migrants experience drops in 
pass rates and an increase in dropout rates. This 
result holds for both native-born and foreign 
students, but has a greater effect on the former. 
These effects only occur in public schools and 
tend to be more pronounced in primary and sec-
ondary school than in preschool. Data from the 
Integrated Enrollment System (SIMAT) show that 
the number of Venezuelans enrolling in preschool, 
primary, and secondary school increased 1572% 
between 2018 and 2022.

Education policies that consider the needs of mi-
grants, their host communities, and their schools 
can have a positive impact on the overall perfor-
mance of all students, reducing dropout rates and 
promotion rates.
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The educational  
and social inclusion of migrants

Intergenerational improvements in migrants’ 
educational achievements

Despite the initial difficulties, it was found that 
migrants’ educational levels improved more rap-
idly than those of the native-born population and 
those who remained in the place of origin. In eight 
out of ten countries in LAC, the children of mi-
grants spend an average of 1.4 more years in edu-
cation than the children of parents who have not 
migrated (UNESCO 2019).

In 2015, the Programme for International Student 
Assessment (PISA) found that the percentage of 
15-year-old students who achieved at least level II 
proficiency in reading, mathematics, and science 
was 49% among first-generation migrants and 61% 
among second-generation migrants, while for na-
tive-born students it was 72% (UNESCO 2019).

Institutions in the destination country play an im-
portant part in the educational outcomes of mi-
grants and their children and grandchildren. This 
has also been observed outside of LAC. A com-
parison of second-generation Turkish migrants in 
six countries showed that only 5% of those living 
in Germany had access to higher education, while 
in France this figure stood at 37%. The differences 
between the two countries can be explained by 
institutional factors, access to social services, and 
socioeconomic status (UNESCO 2019).

Migrant students are at a disadvantage. When mi-
grant families settle in their new homes, many fac-
tors constitute a huge set of obstacles that keep 
children and adolescents out of the classroom. 
These include language barriers, social norms, 
xenophobia, legal and administrative processes, 
a lack of identification documents (and, in some 
countries, the fear of being identified, detained, or 
deported), and the recognition of the educational 
level they reached in their country of origin.

Although access to formal education for migrant 
students is a right that most countries recognize 
and promote, as was mentioned above, the truth 
is that very little is known about migrants’ actual 
experience in schools. Most research and region-
al reports focus on access to formal school sys-
tems and academic achievement, and place less  

emphasis on social mechanisms that may also put 
migrant children and adolescents at an education-
al disadvantage (Ortega et al. 2020).

Teachers’ perceptions of their students can affect 
different aspects of the educational experience. 
Some studies show that teachers give female 
students higher grades than male students, even 
when male students score higher on standardized 
tests (Lavy 2008; Robinson and Lubienski 2011; 
Breda and Ly 2015; Terrier 2020). Other studies 
examine the presence of racial discrimination in 
school grades. Botelho et al. (2015) looked at this 
issue in schools in Brazil and found that certain 
mathematics teachers give better grades to stu-
dents who are not of African descent. Burgess and 
Greaves (2013) demonstrated teacher biases when 
assessing students from different ethnic groups. 
Teachers’ perceptions of their migrant students 
can become problematic if they have lower expec-
tations of students from minority ethnic groups or 
other nationalities (Ayala Reyes 2022). These ex-
pectations may play a decisive role in understand-
ing the educational trajectories and inclusion of 
migrant students at school.

Ortega et al. (2020) conducted a study in public 
schools in Chile in which they analyzed teaching 
interactions between 38 mathematics teachers 
and their migrant students. Although the study 
did not reveal explicit discrimination against mi-
grant students, it did identify significant variations 
in the number of interactions between teachers 
and students depending on their country of ori-
gin. Students from Peru, for example, were found 
to be on the edge of the models used to measure 
the different interactions between teachers and 
students. In other words, Peruvian students had 
less of a relationship with their teachers, and their 
teachers paid less attention to them in class. This 
result is in line with earlier studies conducted in 
Chile that suggest that Peruvian students are per-
ceived more negatively than other students and 
are discriminated against because of their skin 
color and how they speak (Moncada, et al. 2018; 
Pavez Soto 2012). Additionally, it was found that 
teachers with negative attitudes toward migration 
approach migrant students less frequently than 
they do nonmigrant students (Ortega et al. 2020).

However, despite a general worsening of public 
opinion on migration in the region over the last 
five years, opinions are less negative in discus-
sions that focus specifically on education. Data 
for 2020 for the Latinobarómetro regional opin-
ion poll shows that 71% of the population in LAC 
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agree that migrants should have the same access 
to education as local citizens (Latinobarómetro 
2020). Data from the World Values Survey (WVS) 
found similar results for six countries in the re-
gion. Despite the challenges and prejudices that 
migrant students face in school, there is a wide-
spread belief in the region that the migrant popu-
lation has the same right to education as the local  
population.

Structural and Relational Inclusion

There is a difference between struc-
tural inclusion and relational inclusion. 
Increasing school enrollment rates 
among of children and adolescents in 
movement does not guarantee that 
they will develop a sense of belonging 
or experience social cohesion (UNES-
CO 2019). In education, the term “in-
clusion” refers to active and dynamic 
processes of interaction between mi-
grants and locals in schools. Structural 
or functional integration is the ability 
to access institutions and services (e.g., 
education). Relational inclusion is a so-
ciocultural process that includes iden-
tity, a sense of belonging, and social 
cohesion (Bellino and Dryden-Peterson 
2018). Migrant students may encounter 
difficulties with both types of inclusion.

Structural and relational inclusion

Educational inclusion is the process of overcoming 
the obstacles that limit each student’s school at-
tendance and achievements (Ferrer 2021). Struc-
tural inclusion refers to overcoming administrative 
barriers that may restrict access to the school 
system. Educational inclusion is a concept that 
has mostly focused on students’ access to and in-
volvement in formal education.

Defining inclusion merely as access and involve-
ment ignores the other barriers that migrant stu-
dents face daily. Inclusion is not achieved simply 
by promoting the sharing of schools or classrooms 
by students of different origins, as inequalities in 
education can be maintained and reproduced in 
different qualitative forms within the realm of ex-
perience (Ferrer 2021).

The OECD (2019) emphasizes that schools are 
places for integration and emotional development 
and stresses their importance in closing socio-
emotional gaps, which are proportionally wider 
for migrants. Students’ relationships with their 
teachers influence their educational and social sta-
tus, achievements, academic skills, expectations, 
self-esteem, behavioral problems, and acceptance 
by local peers. This is what we mean by relation-
al inclusion. Positive social ties with nonmigrant 
students, parents, or teachers can provide mi-
grant families with major sources of instrumental 
support (information, access to resources), which 
contributes to their social capital and success at 
school (Ortega et al. 2020).

Schools are not only places for acquiring academic 
skills: they are also places where students develop 
emotional and social skills and a sense of satisfac-
tion and control over their own lives. “Schools can 
help students become more resilient in the face 
of adversity, feel more connected with the people 
around them, and aim higher in their aspirations 
for their future” (OECD 2019).
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OECD (2019) mentions four major factors that influence students’ attitudes:

Parents’ emotional support

Establishing close relationships 
among migrant families and between 
immigrant families and the host com-
munity may provide a network of 
support that would benefit migrant 
students.

Teacher support 

Students need to feel that teachers 
are involved in their education and 
care about their well-being. There is 
a strong association between teacher 
support and engagement at school 
and academic performance.

Language spoken language  
at home and at school

Mastery of the language of the host 
country is essential if migrants are 
to integrate fully into their new com-
munity. There is a positive relation-
ship between speaking the language 
spoken at school at home and the 
perception of being proficient in the 
language, and a negative relationship 
with reading difficulties.

School climate

Schools can also play an important 
role in integrating migrants into their 
new communities, encouraging stu-
dents’ disciplined efforts, facilitating 
their motivation to master tasks, and 
nurturing a strong belief in students’ 
own abilities to pursue personal 
goals. Good relationships with peers 
help migrant students cope with the 
challenges of adapting to their host 
societies.



CHALLENGES
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CHALLENGES

Toward Inclusive Education 
in Latin America and The Caribbean

Administrative barriers are one of the main chal-
lenges that children and adolescents face when 
accessing the education system. These may be 
connected with the migrant family’s time of arrival 
in the country (which may not necessarily coin-
cide with the beginning of the school year), the 
migration status of the child or their parents, a 
lack of information on how to access education 
services, or to the limited availability of places at 
public schools.

The absence of an identity document issued by the 
destination country, for example, may hinder entry 
into the education system. Even in countries that 
have created alternatives to address this problem, 
an official identity document is often required to 
access other types of services—such as scholar-
ships, school meal programs, or discounted trans-
portation fares (UNESCO and OREALC 2019).

The precariousness or sense of emergency that 
many families experience when they migrate 
means that they often leave without what des-
tination countries consider to be the minimum 
basic documentation. Even if people have cer-
tain documents with them, they sometimes face 
documentation-related obstacles that are hard to 
overcome. Academic records are a good example 
of such challenges. These records are not always 
standardized or easily comparable and must often 
be legalized by the issuing authorities in the coun-
try of origin before being officially recognized in 
the destination country (UNESCO and OREALC 
2019). As a result of such requirements, migrant 
students may have only partial access to the edu-
cation system: they can attend school but will face 
problems obtaining their diplomas and accessing 
higher education in the future.

In Peru, according to a report by the Interagency 
Coordination Platform for Refugees and Migrants 
from Venezuela (R4V), as of December 2021, it 
was estimated that 42.3% of migrant children and 
adolescents were outside the education system 
(R4V 2022b), due to barriers such as lack of doc-
umentation (84%), the fact that the family does 

not have internet access and/or materials or de-
vices for taking to class (55%), and a lack of places 
at schools (44%). It is also estimated that 70% of 
migrant students who graduate from basic educa-
tion do not have access to higher education.

In Guyana, having the necessary documentation 
or understanding enrollment procedures are the 
main barriers to entering the education system. 
Language is another significant obstacle. Mi-
grant students mostly speak Spanish, but some 
Warao-speaking indigenous communities have 
migrated to towns near the Venezuelan border 
(ACNUR 2021). Finally, the prices of school sup-
plies, uniforms, and transportation often discour-
age families from enrolling their children in school.

In Belize, like in Guyana, the absence of learning 
materials that are tailored to migrants, the lack of 
teacher training in multiculturalism, and the ab-
sence of bilingual education and specialized as-
sistance for migrant parents and students are all 
seen as barriers to learning. More than one-fifth 
of migrant students in Belize experience hostili-
ty (22%) and a similar percentage experience 
cultural barriers (18%) that hinder their inclusion 
(Näslund-Hadley et al. 2020). This finding is con-
sistent with international research, which shows 
that migrant students face linguistic, cultural, and 
social differences that create barriers to fully par-
ticipating in school, especially when it comes to 
forming social relationships (Hamilton 2013).

In Brazil, shortfalls in school places (34%) and lack 
of documentation (31%) were identified as the 
main challenges to accessing the education sys-
tem.

In Colombia, to respond to the increase in the en-
rollment of children and adolescents in the edu-
cation system, the government has formulated 
guidelines in accordance with constitutional pro-
visions that guarantee the right to preschool, el-
ementary and secondary education to all minors 
in Colombian territory, regardless of their nation-
ality or migration status. These regulations paved 
the way for migrant children and adolescents to 
enter preschool and primary school. However, 
the regulations require students to have a regular  
migration status to complete their secondary  
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education and obtain a high school diploma. This 
requirement had become an obstacle for many 
young people coming from Venezuela hoping to 
enter the formal labor market or access higher 
education: by October 2020, 55.14% of the Ven-
ezuelan migrants in Colombia were residing there 
irregularly (Migración Colombia, 2020). The Tem-
porary Statute of Protection for Venezuelan Mi-
grants became a key tool for guaranteeing equal 
conditions for migrant students in Colombia. By 
August 2022, over 1,280,000 people had been  
issued one of these permits.

Low school attendance rates

There are ongoing challenges to meeting demand 
and improving educational environments in LAC. 
The shortcomings of the education system have 
a significantly greater impact on the school per-
formance of vulnerable sectors of the population, 
especially migrants, and further widen the gaps 
that already exist between people in movement 
and host communities.

According to an IDB study (Näslund-Hadley et al. 
2020), school attendance rates in Belize are 10 
percentage points lower among migrant children 
than among Belizean nationals: 82.7% as com-
pared to 93.2%. Moreover, only 67% of Guatema-
lan migrant children and adolescents and 76% of 
Hondurans in Belize attend school. Salvadoran mi-
grants have even lower school attendance rates: 
57%.

In Brazil, a survey found that 77% of the Venezu-
elan children surveyed were not going to school 
either because they had been suspended or be-
cause they had not been enrolled in a school 
(World Vision 2020).

In Trinidad and Tobago, three out of every four 
Venezuelan migrant children who have been in the 
country for more than a year do not have access 
to the education system (OIM, 2020).2 

In Peru, according to data from the Internation-
al Organization for Migration (OIM 2020), one in 
every three school-age migrant children was not 

enrolled in the most recent school year, and 9% of 
those that were dropped out before the end of the 
year (OIM 2020). Another survey found Venezue-
lan migrant enrollment rates to be low: just 25.3% 
among children between 3 and 5 years old, 46% 
of primary-age children, and 40.2% of adoles-
cents (Blouin 2019). Some 70% of the school-age 
Venezuelan children in Peru are in Lima, where 
schools are already experiencing high levels of  
overcrowding.

In Colombia, according to figures from the Colom-
bian Observatory of Migration from Venezuela at 
the National Planning Department, the enrollment 
of migrants in preschool, elementary, and middle 
school went from 30,030 in 2018 to 573,846 by 
June 2022 (DNP 2022). According to the Pulso 
de la Migración survey conducted by the Nation-
al Statistics Department (DANE), 72.5% of chil-
dren and adolescents in the households surveyed  
attend school (DANE 2022).

In Ecuador, according to data from the Ministry of 
Education, there were an estimated 52,982 Ven-
ezuelan students in the formal education system 
as of March 2021. According to a survey of Vene-
zuelan families in the country, 73.5% of Venezue-
lan migrant children and adolescents go to school 
(R4V 2022a). The longer the length of their stay in 
the country, the higher the proportion of children 
and adolescents who attend school: of the family 
groups surveyed who have been in the country for 
a year or more, 81.4% of children and adolescents 
between the ages of 5 and 17 go to school. When 
asked about the reasons why children and adoles-
cents are not in school, 22.3% of the family groups 
surveyed explained that they cannot pay for edu-
cation-related expenses, 13.9% mentioned the lack 
of documentation, and 14.3% the lack of places at 
the school in question (R4V 2022a).

In Panama, an estimated 43% of Venezuelan chil-
dren aged 4 to 5 attend school; while 79% of those 
aged 6 to 11 do so (ACNUR, et al. 2019).3 The bar-
riers to accessing the school system identified by 
Venezuelan migrants include the requirement for 
complete educational documentation authenti-
cated by the competent authority in Venezuela 
and the limited number of places in public schools.

2 Trinidad and Tobago’s national policy requires migrant students to hold permits issued by the Ministry of National Security before 
they can enroll in the education system (R4V 2021). This means that access to primary and secondary education becomes a hard 
obstacle to overcome for families whose migration status is not regular.
3 Education in Panama is only compulsory from the age of 5, which might explain the low attendance rates among children under 
this age.
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Low school attendance may also be influenced by 
socioemotional issues and by the very situations 
that cause families to migrate. One study in Belize 
found a correlation between migration in response 
to violence and school attendance. Some 66% of 
children who are not in school migrated from their 
countries of origin because of violence, and 67% 
of this group are experiencing difficulties with so-
cioemotional skills (Näslund-Hadley et al. 2020).

Although disaggregated data on secondary ed-
ucation in LAC is scarce, it has been noted that 
education gaps are wider at this level. This is be-
cause migrant students are not motivated to con-
tinue their education due to problems adapting 
to life in the new country and because their pri-
mary education results are low. In Belize, there is 
a 44-percentage-point difference in secondary 
school attendance rates: 16.5% among migrant 
students vis-a-vis 60.3% for native-born students 
(Näslund-Hadley, et al. 2020). School dropout 
rates are up to five times higher among migrant 
students than among Belizeans (Näslund-Hadley 
et al. 2020).

Learning gaps

The disadvantage at which migrant students find 
themselves can also translate into poorer academ-
ic performances. In most countries participating in 
PISA, nonmigrant students outperform migrant 
students (with a few exceptions, such as Panama), 
regardless of their socioeconomic status (OECD 
2019).

FIGURE 3. Reading Assessment Results (PISA, 2018)

Migrants: second generation Migrants: first generationLocal students

Source: OECD, 2019.
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One of the most obvious obstacles for migrant 
students is the language spoken in the destina-
tion country. According to a study in Guyana, 25% 
of the migrant students surveyed do not speak 
or understand English, the country’s official lan-
guage (IDB 2022). Between 21% and 31% have dif-
ficulty understanding or communicating with their 
teachers. In Belize, the teachers surveyed said that 
what migrant students need most is help with 
learning English (Näslund-Hadley et al. 2020). 
However, many teachers lack the skills and re-
sources to work with second-language learners to 
support multicultural integration. The same study 
shows that English-speaking migrant children and 
adolescents perform better in language arts and 
mathematics (almost 15 percentage points higher 
than their non-English-speaking migrant peers). 
The same is true in countries such as Brazil and 
Trinidad and Tobago, where the majority of mi-
grants come from countries whose language is 
different from the main language spoken.
In Belize, dropout and repetition rates are higher 
among migrants than native-born students, and 
there are other educational gaps. Migrant students’ 
repetition rates are twice as high as those of the 
host population, and their performance in math-
ematics and English is 8% and 16% lower, respec-
tively, than that of local students (Näslund-Hadley 
et al. 2020).

In Chile, local third- and sixth-grade students out-
perform migrant students in reading and math-
ematics. The percentage of local third-graders 
reading at levels III and IV is 16 percentage points 
higher than that of migrant students, and 13  
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Socioemotional gaps

In socioemotional terms, migration is one of the 
most stressful events a family can experience. 
Leaving a context of community support, shared 
connections and habits, the stress of the migra-
tion process, and adapting to a new environment 
all put significant emotional pressure on parents, 
which in turn makes parenting more difficult.

Migration implies not only a change in location, as 
is self-evident, but also entails social, cultural, and 
psychological shifts. The effects of these are com-
pounded by the probability of ruptures in how the 
family is configured (i.e., the fact that parents are 
often forced to leave their children in their coun-
try of origin). These factors conspire to erode the 
self-confidence and security of migrants, who of-
ten feel more alone or must deal with adapting 

percentage points higher in sixth grade. In math-
ematics, the percentage of nonmigrant students 
reaching levels III and IV is 10 percentage points 
higher than migrant students in third grade and 9 
percentage points higher in sixth grade (UNESCO 
2016).

In Uruguay, of the total number of migrant stu-
dents enrolled in public primary education in 
2020 (5,755 foreign students), 23.5% were out-
of-school, a higher figure than among their na-
tive-born peers (18.2%). The repetition rate for 
migrant students is also higher than for Uruguay-
an nationals: 4.7% and 3.8%, respectively (ANEP 
2019).

The fact that school performance is also affect-
ed by the migrant family’s socioeconomic level 
and degree of cultural inclusion is not an exclu-
sively Latin American phenomenon. A study of 
the human capital of the children of migrants in 
France reveals how differences in the education-
al achievements of these students may arise not 
only from differences in their access to education 
and the quality of this education but also from 
parents’ chances of finding skilled and better-paid 
jobs (Coronel 2013). The study concludes by ex-
plaining that differences in the academic results 
of migrant students are at least partly explained 
by their parents’ aptitudes and skills (which in turn 
depend on their place of origin, where they com-
pleted their education, and their command of the 
host-country language).

to the new culture or with the repercussions that 
migration has on their interpersonal relationships 
and ways of learning (Coronel 2013).

Migrant students’ learning processes can be hin-
dered by discrimination, racism, and xenophobia. 
Migrants experience different types of school vi-
olence originating in their skin color, manner of 
speaking, use or nonuse of certain expressions or 
idioms, and social and cultural customs in general 
(UNESCO 2016). In Argentina, Chile, Costa Rica, 
Mexico, Panama, and the Dominican Republic, the 
percentage of children who suffer from teasing 
or bullying is higher among migrants than among 
nonmigrants.

Feeling discriminated against impacts community 
integration, self-motivation, and learning through-
out children’s time in school, and can also result 
in various pathologies, such as depression, low 
self-esteem, and post-traumatic stress disorder. 
Venezuelan families report having experienced 
these types of situations in countries such as 
Chile, Ecuador, Peru, and Colombia. In Chile, for 
example, a study on the discrimination perceived 
by migrant students revealed that 11.8% had ex-
perienced attacks in response to their ancestry or 
nationality (Caqueo-Urízar et al. 2019).
A survey of Venezuelan migrants in Peru revealed 
that 35.6% of respondents experienced discrimi-
nation, of which 20.4% were children and adoles-
cents between the ages of 5 and 17 (INEI 2019). 
When the data is disaggregated by sex, it is found 
that girls and female adolescents suffer greater 
discrimination than boys and male adolescents 
(23.1% and 17.8%, respectively). These acts of vi-
olence against Venezuelan migrants particularly 
affect girls and adolescent women because they 
manifest themselves in the form of sexualized ste-
reotypes, in both their places of residence and 
schools. Some 6.7% of the respondents identi-
fied educational establishments as being spaces 
where discrimination took place (Abuelafia et al. 
2019). Seven out of ten respondents presented 
symptoms such as headaches, loss of appetite, 
poor eating habits, bed-wetting, and angry out-
bursts (UNESCO 2020).

Various initiatives have been set in motion by 
national governments and international organi-
zations to reduce xenophobia and discrimina-
tion in education systems. In Peru, the Ministry of 
Education worked with the European Union and 
the German Agency for International Coopera-
tion to create an awareness-raising guide on the  
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Education, migration, and COVID-19

Gaps in data on children and migration

According to UNICEF, there were about 35.5 mil-
lion children worldwide living outside their coun-
try of birth in 2020, one-third as refugees and/or 
asylum seekers. The Global Compact on Migration 
recognizes that data plays a paramount role in 
protecting children on the move. Indeed, goal 1 of 
the compact states, “Collect and use accurate and 
disaggregated data as a basis for evidence-based 
policies” (UNICEF 2022b).

Data supports child protection efforts at all stages 
of migration and is a key component in the effec-
tive governance of migration. However, the sheer 
scale of migration worldwide (especially that of 
the most vulnerable populations, such as children 
and adolescents) continues to pose challenges re-
garding quantifying and monitoring flows. The fig-
ures used are often derived from estimates based 
on assumptions, rather than evidence, and there 
are large gaps in the basic information in question 
(UNICEF 2022b).

In LAC, not only did the Covid-19 pandemic unleash 
an unprecedented health crisis, it also triggered 
social and economic difficulties that deepened ex-
isting structural inequalities and disproportionate-
ly affected the most vulnerable populations. The 
health emergency was particularly detrimental to 
people in movement. Border closures changed 
the dynamics of international mobility: thousands 
of families got stuck in border areas as a result, 
where they experienced difficulties meeting their 
basic needs and were exposed to contagion.

Education was one of the sectors hit hardest by 
the pandemic. In LAC, it is estimated that mass 
school closures left more than 160 million students 
without access to in-person classes (IIEP-UNES-
CO 2021).

A recent study estimated that 46% of migrant stu-
dents in Guyana did not continue their education 
during the pandemic because they did not have 
internet access (IDB 2022). In Colombia, official 
data show a significant gap in access to basic 
education between the migrant and host popula-
tions. Although restrictions during the pandemic 
increased overall school absenteeism in Colombia, 
these rates were as high as 28.2% among house-
holds with at least one Venezuelan migrant in 
2020, 11.8 percentage points higher than the na-
tional total (DANE 2022).

conditions of Venezuelan migrants. The publica-
tion seeks to provide tools to promote the inclu-
sion of Venezuelan children and adolescents in the 
school system (MED 2021). It aims to help teachers 
better handle instances of school violence, such 
as discrimination and xenophobic bullying.

In Colombia, the Ministry of Education established 
a series of protocols to identify situations of risk 
that students may be exposed to not only with-
in the educational establishment but also in the 
surrounding areas. The ministry worked with the 
social harmony committees in Villa del Rosario, 
Cúcuta, Ocaña, and Norte de Santander to review 
their school community plans and guide actions 
to prevent violence against Venezuelan migrant 
students or Colombian returnees (MEN 2020).

In the Dominican Republic, the International Orga-
nization for Migration (IOM) organized a presenta-
tion entitled “A Heroine Without Borders,” which 
was attended by 500 students from local schools. 
It tells the story of a Venezuelan girl and aims to 
foster empathy among the student population, 
which includes both native-born and migrant stu-
dents, by focusing on the importance of accep-
tance and peaceful coexistence and by showing 
how harmful bullying is.

In LAC there are an unprecedented number of 
children and adolescents who are exposed to per-
sonal risks because they are migrants. To date, 
many of these migrants do not appear in the da-
tabases. The available data often does not include 
age, gender, exact location, migration status, spe-
cific needs, and other information that is critical 
to ensuring migrants receive appropriate support 
and assistance. Children and adolescents whose 
data is not available are less protected and more 
vulnerable to having their rights violated.
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Sesame Workshop 
(Colombia, Peru, and Brazil)

INTEGRATION INITIATIVES

To Improve the Inclusion of  
Migrants in the Education System

Given the increase in migration flows, one of the 
greatest challenges facing LAC is guaranteeing 
inclusive education that ensures that migrant 
students remain in school and that their learning 
needs are met. LAC governments have been striv-
ing to develop solutions to further the structural 
and relational inclusion of migrant children and 
adolescents. There are also several initiatives that 
we can learn from. The following section provides 
an overview of experiences and initiatives from 
within LAC and beyond that promote the sus-
tainable inclusion of migrant students in school  
systems.

The Sesame Workshop is an independent not-for-
profit organization whose mission is to help chil-
dren around the world become smarter, stronger, 
and kinder. The organization operates in more 
than 150 countries, providing nearly 200 million 
children with access to early education, key health 
lessons, and useful tools for difficult situations.

Sesame Workshop and the Inter-American De-
velopment Bank partnered to develop education 
strategies to respond to the needs of the migrant 
population during the Covid-19 pandemic.4 The 
project sought to facilitate access to high-quali-
ty, age-appropriate educational content, includ-
ing materials on Covid-19 prevention for migrant 
children and their caregivers in border towns and 
cities. The program’s specific objectives are to: 
(a) facilitate access to high-quality educational 
content for young children who are already ben-
efiting from humanitarian assistance programs; 
(b) improve the service offerings of organizations 

4 These operations were made possible by donations from the Bernard van Leer Foundation for the project in Brazil and Peru, and 
the Government of Finland for Colombia.

that are playing an active role in responding to 
the migration crisis and the pandemic through the 
Jardín Sésamo initiative; and (c) increase care-
givers’ access to tools to support their children’s 
development and encourage positive behavioral  
changes, including good hygiene practices 
through the interactive WhatsApp community for 
parents.

New pilots are currently being conducted in Lima, 
Peru; Manaus and Boa Vista, Brazil; and Bogotá, 
Antioquía, Norte de Santander, Atlántico, and La 
Guajira in Colombia.

To address the challenges in Belize that were out-
lined above, the IDB approved a loan whose ob-
jectives include improving the quality of education 
in primary and secondary schools that are experi-
encing learning challenges as a result of Covid-re-
lated school closures and diverse, multicultural 
environments in migrant-receiving communities.

The loan project seeks to provide training in prob-
lem-based and inquiry-based learning for primary 
school teachers, to promote: a) strategies to sup-
port at-risk students and identify possible victims 
of family and gender-based violence; b) inclusive 
education and effective management of multicul-
tural environments; and c) intensive English-lan-
guage teaching for students whose first language 
is not English.

The program also seeks to increase the quality 
of teaching in secondary schools by improving 
teaching practices for science and mathematics. 
The project will provide e-learning devices and 
apps to students and teachers in under-resourced 
communities. To date, 6,000 migrant children 
have received devices (out of the targeted 9,700).

Educational Quality 
Improvement Program (EQIP) 
II (Belize)
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The government of Colombia has taken out a pol-
icy-based loan (PBL) with the IDB with the fol-
lowing aims: a) foster macroeconomic stability; 
b) strengthen institutions to improve the effec-
tive management of migrant inclusion processes; 
c) encourage coordination between institutions 
to improve access to social services and protec-
tion against human trafficking; d) promote the 
economic integration of the migrant population 
through the recognition of labor competencies.

DANE’s Pulso de la Migración survey shows that 
92.9% of migrants have not had their diplomas or 
qualifications recognized. There are several ob-
stacles that migrants must overcome to do this. 
These include administrative formalities such as 
the need to apostille all their certificates despite 
the lack of an open consular relationship between 
Colombia and Venezuela. Other barriers include 
the costs involved in some of these procedures. 
One further challenge is the fact that the Ministry 
of Education is severely overstretched: there was 
a 262% increase in requests of this sort between 
2019 and 2020.

The execution of the second tranche of the IDB 
loan establishes the goal of implementing “the 
steps needed to validate the professional qualifi-
cations of Venezuelan migrants in Colombian ter-
ritory.” Technical cooperation is being implement-
ed to provide support for the country to meet this 
condition, with a focus on identifying bottlenecks 
and needs in terms of technology or human re-
sources and to speed up the process of validating 
migrants’ qualifications. Disaggregating data by 
gender improves the efficiency of validation pro-
cedures and the response to the growing demand 
for these: between 2019 and June 29, 2022, 2,534 
higher education certificates were validated for 
Venezuelan migrants.

Policy Reform Support for the 
Social and Economic Inclusion of 
the Venezuelan Migrant Population 
in Colombia

(Re) Pensar la inmigración en 
Argentina: Valija de Materiales [(Re) 
Thinking Immigration in Argentina: 
A Suitcase of Materials] (Argentina)

The Suitcase of Materials initiative is part of the 
Childhood, Migration, and Human Rights in Argen-
tina project, which has been operating since 2009 
under the auspices of the Migration and Asylum 
Program of the Human Rights Center at the Na-
tional University of Lanús and the Protection of 
Rights area at UNICEF’s Argentina office. In 2011, 
as part of the project, an Interinstitutional Round-
table on Education, Migration, and Childhood was 
set up in partnership with the Ministry of Educa-
tion. Representatives from academic establish-
ments, the government, and civil society took part.

The Suitcase of Materials program provides train-
ing materials for teachers who wish to include the 
topic of migration and diversity in Argentina in 
their classes. The kit includes resources that can 
be used with fifth-, sixth-, and seventh-graders 
and in junior high school classes.

The purpose of the initiative is to explore how 
different images and interpretations of the terms 
“immigrant” and “foreigner” have been in circu-
lation in Argentina since the 19th century. Look-
ing at these images and contextualizing them in  

Begun as a pilot in July 2017, Chile Te Recibe is 
now a fully-fledged program that aims to regular-
ize the status of migrant children and adolescents 
through a special temporary residence visa that 

Chile Te Recibe 
[Chile Welcomes You] (Chile)

is totally free of charge. The starting point for the 
program was the fact that nearly 40% of migrant 
children and adolescents were residing in Chile ir-
regularly.

The plan started in July 2017, when President Mi-
chelle Bachelet signed a decree during a ceremony 
held at the Juan Verdaguer Planas School, waiving 
visa fees for children and adolescents. The decree 
also established joint work with other nations to 
simplify the provision of birth certificates by other 
states.

This special residence visa allows children to ob-
tain a Chilean identity card. The only requirement 
for the visa is a legalized birth certificate (regard-
less of the parents’ migration status). Holding a 
Chilean identity card enables children to access 
benefits such as school meal programs, a national 
student card, a computer in seventh grade, free 
secondary education, and health and insurance 
benefits, such that there are no differences be-
tween the rights enjoyed by Chilean and migrant 
children.
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relation to the dynamics of migration flows and 
the legal framework in both the past and present 
will help educational communities reflect on the 
link between migration, diversity, and rights (Min-
isterio de Educación 2020). This project considers 
that taking a comprehensive, historical approach 
to migration in the country and the cultural diversi-
ty that has long characterized Argentine society is 
a valuable contribution to forging solidarity-based 
social ties and improving living conditions.

This project offered free training seminars for ed-
ucation professionals on topics related to toler-
ance and diversity within education. It sought to 
strengthen the social and civic competencies of 
teachers and education professionals needed to 
build an inclusive educational environment.

The project consisted of five different seminars. 
Each seminar was sixteen hours long and was 
divided into seven or eight topic-based sections 
(lectures or workshops). The topics covered were:

 » Living diversity: immigrant inclusion, Slo-
vene language, and multicultural dialogue

 » Zero tolerance for violence: challenges and 
issues

 » Respectful communication and conflict 
management

 » The challenges of modern society and school

 » Intercultural relations and integration

The goal was to train 10,000 education profession-
als working at preschools, primary and secondary 
schools, and vocational and professional educa-
tion institutes by 2021. The seminars were part of 
a larger project, funded by the Slovenian Ministry 
of Education, Science, and Sport and the Europe-
an Social Fund: Strengthening the Social and Civ-
ic Skills of Education Professionals. Experts from 
the Slovenian Migration Institute at the Scientif-
ic Research Center of the Slovenian Academy of 
Sciences and Arts (ZRC SAZU), and the Institute 
for Educational Research worked with external 
partners (NGOs, migrant community representa-
tives, and teachers) to implement and manage the  
seminar. 

The Safari Project is an informal support network 
for refugee and migrant mothers and children 
that provides a fun learning environment for both. 
“Safari” in Swahili means journey, and through 
the project, families begin their journey in New 
Zealand. The program aims to help migrant fam-
ilies integrate into New Zealand society through 
shared experiences while they gain new skills and 
build their confidence in English and learn about 
education and early childhood schooling in the 
country.

The program is run by Auckland Regional Migrant 
Services and the Auckland Refugee Community 
Coalition and responds to the need for assistance 
and access to early childhood education for refu-
gee and migrant children, not only for their own 
sake but also for the sake of their mothers.

Safari activities are held three days a week at the 
Lynfield Recreation and Youth Center, a central 
area of Auckland with a diverse local communi-
ty. Mothers from more than ten different countries 
are attending. “At the Safari Project, as children 
learn through play, parents gain new skills, new 
social support networks, and new information 
about their home and the services that are avail-
able to them locally and nationally. Safari has as 
such helped prepare children and mothers not 
only for school but also for life in their new home.”

Safari Multicultural Playgroups 
(New Zealand)

Le z drugimi smo [We Only Are 
With Others] (Slovenia)

In 2008, Germany launched the Diesterweg schol-
arship, a two-year preparatory program that runs 
through the fourth and fifth grades. Fourth-grade 
teachers recommend families for the program 
whose children have high academic potential but 
need support because they lack fluency in Ger-
man or because their parents or caregivers do not 
understand the education system.

The first group of scholarship recipients included 
22 students from 21 migrant and refugee fami-
lies. The scholarship included additional tuition in 
German and other subjects, as well as money for 

Diesterweg Scholarship for Children 
and Their Parents (Germany)
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educational materials. In order to create a contin-
uum of support for migrant students between the 
classroom and home, the program also runs field 
trips for the whole family and provides support for 
parents during meetings with teachers at school. 
Parents also have their own classes, the so-called 
Parents’ Academies where they are introduced to 
the German school and education system.

During the summer vacation between fourth and 
fifth grade, students also attend in Deutsch-Som-
mer, a three-week summer camp that focuses on 
improving their German language skills. The chil-
dren come from very varied backgrounds: Paki-
stan, Afghanistan, Turkey, Ethiopia, Bosnia, and 
Lithuania.
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POLICY
RECOMMENDATIONS

For the inclusion  
of migrant students

In the above sections, we discussed the educa-
tion-related challenges faced by migrant children 
and adolescents in movement in LAC. We have 
discussed some of the initiatives being imple-
mented in the region by the IDB and various na-
tional governments and outlined a set of interna-
tionally recognized good practices to guarantee 
the right to education. In this section, we will put 
forward some policy recommendations to address 
the challenges that the migrant population con-
tinues to experience within LAC’s education sys-
tems to ensure that being a migrant is not a barri-
er to a child or adolescent accessing their right to  
education.

We propose the following four strategies to en-
sure migrant children and adolescents are in-
cluded in the education system and mitigate the 
gaps in both structural and relational inclusion 
(Näslund-Hadley et al. 2020): 

1. Implement initiatives that allow mi-
grant children and adolescents to have 
smooth, effective access to the educa-
tional system.

2. Generate synergies and partnerships 
with migrant parents and school and ed-
ucational communities.

3. Provide training for education profes-
sionals and administrative staff on the 
inclusion of migrant students to provide 
them with a multicultural education.

4. Even out educational outcomes for both 
native-born and migrant students, pro-
viding both with the support and addi-
tional schooling they need to achieve 
these goals, with a special emphasis on 
migrant students.

The first strategy seeks to remedy structural in-
clusion problems beyond school enrollment and 
includes the following initiatives:

a. Promote the regularization of the mi-
gration status of children and their par-
ents, and eliminate or mitigate possible 
administrative barriers that may prevent 
migrant students from enrolling in a 
timely, effective manner.

b. Raise government awareness of the im-
portance of eradicating statelessness 
among the school-age population, and 
implement measures to ensure that na-
tionality is guaranteed and does not be-
come a barrier to effective, timely access 
to education systems.

c. Guarantee accessibility and improve the 
technological infrastructure that enables 
or facilitates effective access to the edu-
cation system for migrant students in ru-
ral or scattered areas who learn remotely.

d. Reduce the information and data gaps in 
the education system to obtain a more 
accurate estimate of school-age popu-
lation numbers, including both migrants 
and native-born students. Use this infor-
mation for planning purposes, such as to 
increase the numbers of school places 
and enrollment in the education system.

The second strategy addresses relational inclu-
sion problems and socioemotional gaps through 
initiatives such as: 

a. Supporting migrant parents to improve 
their inclusion and integration into lo-
cal communities so that they can form a 
support network.

b. Provide family- and school-related guid-
ance for migrant families with school-
age members to build resilience and help 
them manage migration-related situa-
tions such as discrimination, harassment, 
bullying, and xenophobia.
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c. Establish prevention and assistance road-
maps for migrant families with school-
age members to address special cases of 
exclusion, dropping out, or absenteeism 
and standardize care protocols at the na-
tional and local levels.

The third strategy seeks to provide multicultural 
training for school staff through a variety of ini-
tiatives:

a. Provide organized formal training on 
diversity and differential approaches, 
intercultural teaching, and formative as-
sessment to strengthen teaching staff 
and better support students, thereby 
creating a school climate that is more 
conducive to learning.

b. Support teaching staff by creating in-
centives to improve support for migrant 
students.

c. Include staff from minority or specific 
population groups (e.g., migrant groups) 
to diversify teaching staff and reflect 
students’ multicultural backgrounds.

d. Develop workshops and awareness-rais-
ing activities that include the entire edu-
cational community to reduce xenopho-
bia and improve the school climate and 
community support.

Finally, it is important to involve the entire edu-
cational community to encourage and improve 
migrant students’ educational outcomes and 
achievements. Generally speaking, when educa-
tion systems and the educational community join 
forces and work together to set high expectations 
for a group of students, the results are always fa-
vorable. To achieve this, support also needs to be 
provided in the form of: 

a. Methodological guides and personalized 
school support plans that are tailored to 
each student’s needs.

b. Accelerated learning, tutoring, and extra 
classes.

c. Emphasis on learning the language spo-
ken in the destination country.
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ANNEX

TABLE 2. Strategies for Structural and Relational Inclusion in Educational Systems

IMPLEMENT INITIATIVES THAT 
ALLOW MIGRANT CHILDREN 
AND ADOLESCENTS TO HAVE 
SMOOTH, EFFECTIVE ACCESS 
TO THE EDUCATIONAL SYSTEM.

Guarantee a smooth transition 
into the education system 
by rapidly enrolling newly 
arrived migrants and assessing 
all students to ensure they 
enter the system at the 
appropriate level.

La Petite École5 provides a transition 
period for migrant and refugee students. 
It provides a space that is specially tailored 
to their needs to help them get ready to 
enter the main education system. It does 
this by providing personalized language 
teaching and strengthening their 
confidence in their ability to leave the 
protective circle of the family and go to 
school regularly. The program o�ers 
support activities such as sports, therapy, 
and art. 

GENERATE SYNERGIES 
AND PARTNERSHIPS WITH 
MIGRANT PARENTS AND 
SCHOOL AND EDUCATIONAL 
COMMUNITIES.

Get parents and school 
communities involved. Include 
outreach activities to boost 
enrollment and prevent 
children from dropping out. 
Working with parents is 
especially important during 
times of crisis, such as during 
the Covid-19 pandemic.

The Pambazuka Project,6 which is run by 
World Relief-Chicago, has two programs 
that support and facilitate the 
involvement of refugee parents in their 
children’s education: a family literacy 
program and a youth program. Although 
each has specific objectives and activities, 
the two work closely together to provide 
comprehensive services to refugee 
families with children.

EVEN OUT EDUCATIONAL 
OUTCOMES FOR BOTH 
NATIVE-BORN AND MIGRANT 
STUDENTS, PROVIDING BOTH 
WITH THE SUPPORT AND 
ADDITIONAL SCHOOLING 
THEY NEED TO ACHIEVE 
THESE GOALS, WITH A SPECIAL 
EMPHASIS ON MIGRANT 
STUDENTS.

Set high expectations 
for migrant students and 
reinforce their learning 
through additional subject 
or host-country language 
classes.

The National Center for Multicultural 
Education helps safeguard multilingual 
and multicultural aspects of education 
at all levels, from kindergarten through 
high school and university. The 
organization operates throughout the 
country and works to help children, 
adolescents, and adults who speak 
di�erent languages adapt to life in the 
country and improve their education, 
in order to develop inclusive, multicultural 
learning environments.

PROVIDE TRAINING FOR 
EDUCATION PROFESSIONALS 
AND ADMINISTRATIVE STAFF 
ON THE INCLUSION OF 
MIGRANT STUDENTS TO 
PROVIDE THEM WITH A 
MULTICULTURAL EDUCATION.

Train educators and
administrative sta� in 
multicultural education to 
help increase students’ 
self-esteem, enrich the 
school community, and 
combat xenophobia.

Dutch schools have used the 
professional learning community method 
to improve teachers’ multicultural skills. 
This allows them to explore di�erent 
teaching practices, such as how to 
adapt a lesson plan and handle problems 
in a culturally diverse classroom.

WHAT IS IT?STRATEGY INTERNATIONAL EXPERIENCES

Belgium

United States

Netherlands

Norway

Table 2 summarizes the policy recommendations discussed above.

5 La Petit École, https://www.schepers-lijnen.org/projects/la-petite-ecole/.
6 Pambazuka Project, https://brycs.org/promising/0045/.
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